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ABSTRACT 

Reviewed is the developnent of a set of perforsance 
objectives to provide for continuous educational ^progress in an early 
childhood education program for disadvantaged children in Paterson, 
Mev Jersey. Noted are sources of objectives and successful use of the 
objectives in the program. The objectives reported cover the 
folloving skill areas: listening, naming, observing, speaking, 
mathematics, writing, classification, reading^encoding/decoding, and 
seriation« It is explained that the objectives are used to assess the 
child^s initial performance as well as to guide instruction. Reviewed 
is a guestionnaire sent to teachers involved in an ungraded but 
homogeneously grouped reading program for grades 1 through 3; all 
teachers wanted the reading format continued. It is reported that 
first level children who received instruction with the performance 
objectives at the kindergarten and pre^kindergarten levels are 
achieving at the national norm in both reading and math. (DB) 
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Background of Rsrformance Objectives at 
Dale Avenue School 

When the Dale Avenue Early Childhood 
Education Center opened In September, 1969 
Dr. Michael Glola, Superintendent of Schools 
announced that this center would be set up for 
kindergarten throu^ third grade, but would 
be basically ungraded. Each child would be 
allowed to move at his ovn pace within the 
range of his own abilities. Furthermore, the 
child's social, physical, cultural and emotional 
development as well as his academic knowledge 
would be fostered. 

Needs assessment of urban disadvantaged 
pre-school children was begun at the Paterson 
State College Demonstration School In 19^8, 
where a group of thirty Paterson children 
were enrolled In an experimental program. 
Specific educational goals were set up for these 
children after the/ were pre-tested with the 
Peabody Picture Vocabulary Test Form A, The 
Draw a Man Test, and after some specific skills 
were denoted as being undeveloped through 
teacher observation. Educational gains were 
determined at this demonstration pre-school 
through post-testing with the Peabody Picture 
Vocabulary Test Form B, The Draw a Man Test, 
and the teacher constructed Skills Assessment 
and Identity and Body Parts Test* 

In February of I969 Mrs. Vera P. Thompson, 
Director of Funded Programs, Initiated with 
the Title I Pre-Kindergarten Staff a plan to 
formulate a curriculum for the Title I Pns- 
Kindergartens. Bank Street College was con- 
tracted with to monitor the program at the 
First Baptist Church. Bank Street consultant 
services v.^ere secured for the first year of 
^^-3 program. 

ERIC 
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In April of 1969 Mr. Reginald Brown, 
Social Worker Coordinator for Title I programs 
contacted Mr. J. Robert Cleary, Director of 
Field Services at Educational Testing Service 
of Princeton, New Jersey to seek assistance 
In creating and formulating an evaluation 
program which would assess the development 
of the Individual pre-ktndergarten and kin" 
dergarten child* Mr. Cleary suggested that 
performance objectives be used to determine 
cognitive abilities and that the Peterson, 
Title I pre-klndergarten staff be asked to 
list goals which they felt pre-kl ndergarten 
children might be expected to achieve. In 
July of 1969 existing pre-kl ndergarten staff 
met and contributed these goals many of vhlch 
were affective In nature. 

In December of 1969 Miss Harriet GIbbs, 
Director of Pre-Klndergarten, Mrs* Helen Hanson, 
Assistant Director of Pre-Klndergarten and 
Mr. Reginald Brown, Title I Social Worker met 
with Mr. J. Robert Cleary In Peterson and 
decided on some of the headings under which the 
Performance Objectives would be listed. The 
categories Listening^ Naming, Observing, En- 
coding, Math and Classification were chosen at 
this time and a tentative first and terminal 
objective In each category were written. 
In January of 1969 the other categories of Writ- 
ing and Motor Skills and Perceptual Motor Skills 
were added by Mrs. Hanson and the remainder of 
the Performance Objectives were written. 
Mrs. Rita Gavzy , Speech Therapist for Title I, 
Dale Avenue School, added the speaking category 
and wrote the Performance Objectives for this 
section. The results of the 1968-69 testing 
and the results of the Peabody Test given by 
Mrs. Hanson and Mrs. Gavzy to all of the pre- 
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kindergarten children at Dale Avenue School 
.In 1969 substantiated the belief that the 
need to develop language (standard English) 
was a top priority In the pre-klndergarten 
curriculum. 

In August 1969 Classification was 
completely rewritten using '^Thinking Is 
Child's Play" by Evelyn Sharp, as a basis 
for this section. 

In the Spring of 1970 It became apparent 
that additional personnel would be needed to 
assist the professional staff of the Dale 
Avenue Center and the community served by It 
If the social, physical, emotional and cog- 
nitive development of each child was to be 
fostered. Consequently, a Title Ml proposal 
for a program to produce a more effective 
curriculum, pre-klndergarten through third 
levr;! , was written by Mrs. Vera P* Thompson, 
^ Director of Funded Programs and a writing team 
Including Mr. Eugene Mason of the State 
Department of Education, Mr, Joseph Heltzman, 
Assistant Director of Funded Programs and 
the following Dale Avenue School personnel t 
Mr. Peter J. Wild, Principal; Miss Harriet Glbbs, 
Director of Pre-Kl ndergarten ; Mrs* Helen Hanson, 
Assistant Director of Pre-Kl ndergarte n ; 
Mr.. Reginald Brown, Social Wbrker Coordinator; 
Mrs. Marie O'Mara, Psychologist; Mrs, Rita Gavzy, 
Speech Therapist. 

The Title ill Dale Avenue Urban Early 
Childhood Education Project was the outcome 
of this proposal. It became the duty of the 
Title III staff members who were hired In 
October 1970 to complete and refine the 
behavioral objectives that had been complied 
the previous year; to train staff In Implemen- 
ting these objectives; to pre and post test 

EKLC 
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the pre-ktndergarten and ktnderyartdn population 
at Dale Avenue and control groups j and to 
assess the value of the program, 11 g and Ames> 
i^iageti Beretter and Engelmann^ Oeutsch, Ooman 
and Ces0ll were e few of the authors who pro- 
vided the source for the material found In the 
Pre-Klndergarten Klodergarten Performance 
Objective Curriculum , These objectives 
were to act as the teacher^s diagnostic pre 
and post test to help her to group children 
and to Indicate Individual need. The record 
of the objectives that each child had com** 
pleted would go along with him to the next 
teacher so the child could continue along 
with the new teacher with those objectives 
that he was now ready to master^ It was hoped 
that this would eliminate teaching material 
to whole classes where some of the children 
already knew tho material and others were not 
developmencal ly ready to learn It. 

Statistical analysis of the data from 
1970-71 Title 111 project Indicated that the 
Pre-Klndergarten •• Kindergarten program was 
a success. (Details of this are Included 
In Volume 1, No* V^f the project bulletins*) 

After the performance objectives h^d 
been piloted for six months /they were rearranged 
In the order In which the Dale Avenue Pre- 
Klndergarten - Kindergarten population had 
mastered them. Suggestions vyere requested 
from the pale Avenue t^iac regard to 

change In wording, order and addition or 
deletion of objectives. These suggestions 
were Incorporated into the revision of the 
Pre-Klndergarten - Kindergarten Performance 
Objectives . 

'Refer to Pages 2 1 -2 A, Bibliography 
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Pevelopmeht or First ThroiBh Third Uvel 
Performance Objectives 

The original plan for the 1971-72 
second year of the project had been to con- 
tinue along the sarne lines as the previous 
yearj to develop curriculum; to test first 
grade pupils In •71-^72; and to test the 
second and third grade pupils the following 
year. 

The original plan was altered because 
the second and third level children were 
being taught second and third grade material 
rather than being allowed to perform at 
developmental level • Previous Stanford scores 
had Indicated that the second and third level 
children were lagging behind their more ad- 
vantaged peers In reading skills. Teacher 
evaluation and spot checking indicated that, 
developmental ly, many of the children were 
behind In listening, skills, math, vocabu- 
lary development, writing and motor skills, 
speaking and perceptual motor skills. These 
were the very areas In which pre-ktndergarten 
and kindergarten children at Dale Avenue 
School showed deficiencies. It was decided 
to develop first through third level objec- 
tives and thereby ungrade the entire Dale 
Avenue School. Chi Idren were to be tested 
on pre^klndergarten through third level objec*' 
tlves to determine Just what they could do In 
each of the areas and where they were devel- 
opmental ly . 

Assessment of the needs of the second 
and third level children In the Fall of 1971 
was made through teacher evaluation and a ran*' 
dom sampling of the Bank Street Reading Test. 
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In January » 1972 assessment was made through 
the Peabody Picture Vocabulary sampling and 
the testing of all first through third level 
children on the Pre-Klndergarten through Third 
Level Performance Object Ives i It was re- 
confirmed at this time that some second and 
third level chlldron were functioning on kin- 
dergarten or first ^evel In the areas of 
perceptual motor skills, llstenlngi naming, 
mathi reading (encoding/decoding), speaking* 
writing and motor skills. 

It was further decided that In 1972-73 
the Title IH staff would revise the First 
through Third Level Performance Objective 
Curriculum and collect, analyse and interpret 
the experimental and control group data. 
The second and third year of the project like 
the first would Involve Implementation of the 
curriculum, much teacher training and parent 
involvement. 

Because the pre-klndergarten and kinder- 
garten children had made such significant 
gains In 1970-71 Irt all of the areas In which 
second and third level children had deficien- 
cies, it was decided to continue the performance 
objective format that had proved successful 
In the pre-klndergarten - kindergarten program. 
The langMage arts area was broken down Into 
listening, naming and speaking. Science was 
broken down Into observing > elassif Icatlon and 
serlatlon, Reading was placed under the 
decpdtng/eitC6dlng section. Math, writing and 
motor skills were Included* Special physical 
education, home economics, music, art and 
SCIS science performance objectives were devel- 
oped to supplement the general cognitive 
performance objectives. 



Listening was considered to be an Important 
curriculum area because the staff fe\t that 
hearing with purposeful attention must be taught 
fn sequentfa! steps as a part of the regular 
Instructional program throughout the grades. 

Naming or labelling was Included In the 
performance objectives because disadvantaged 
children do not know the names of many things. 
Their Information Is limited and so their 
processes which are expressed In language 
are often Immature, It ves hoped that the 
successful combination of manipulation and 
labelling would help the children to dbvelop 
knowledge. 

Observing was also Included In the 
curriculum because children need to become 
aware of things thn^ugh the senses of sicht, 
hearing, understanding and apprehending with 
the mind. 

Speaking Involving standard English was 
Included In the curriculum. Dialect Is fine 
for spontaneous speech and to compare or 
convey Ideas, opinions and feelings. However, 
th6 staff felt that the children must f un4l on 
In situations where the standard that Is 
spoken Is not dialect, Reading and spelling 
require the knowledge of standard Engl I sh sounds. 

Mathi skills ware learned by first hand 
experience with many m^snlpulatlve materials. 
Reciting the nanes of the numbers In order has 
the same relationship to math that the alphabet 
hjas to reading. Ch I Idren gain understanding 
not from the objects, nor from what we tell 
about the objects but from their own actions 
on the objects. They are capable of a high 
order of reasoning If given materials that 
they understand. 
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Wrltlrig and Motor Skills were developed 
sequentiahy t The eye-hand exercises reen- 
force visual comparison skMls* 

Cl assification Is an Intellectual skill 
that Ties at the core of certain kinds of 
learning. It Is essential for problem solving 
In the fields of math> science and social 
studies. It requires the ability to recognize 
llkenessess and difference between objects and 
to group them accordingly. The chlld^s first 
experiences In classification should be with 
physical objects. They need to learn to use log- 
ic and reasoning In handling material things 
before they can do so with Verbal problems. 

Reading - Encoding/Decoding were Included 
In the curriculum. Encoding Is the ability 
to express Ideas In words or gestures. Decoding 
Is the ability to recognize symbols and gain 
planing from them. 

Serlatlon " Is stressed by PI age t as a 
most Important part of learning. Because 
Plaget's experiences Indicate that serlatlon 
Is more ful ly understood at six years of age 
(developmental ly) It Is Included In the 
First through Third Level Performance 
Objectives. 

As part of the reseanch for the project, 
various curriculum designs and performance 
pbje<jtlv0 formats were examined very closely. 
The Montclal r^ New Jersey and Peterson, New Jersey 
Course of Studies were also examined as were 
various reading and math programs. The Curric- 
ulum Guides from the Bucks County Public 
Schools and from Marysvllle, California were 
closely persued as were the Instructional 
Objectives In Los Angeles, California. 
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Appleton Century Crofts Math Modules and 
Bank Street Reading System were examined and 
much was derived from them and Incorporated 
Into the First through Third Performance 
Objectives. 

None of the above sources Included areas 
devoted to Speaking, Naming, Perceptual Motor 
SkMts, Classification! Observing or Sertatlcn 
so the Title III staff developed these using 
the varied backgrounds of the staff members tn 
speech and language correction and learning 
dlsabi Ittles^ Suggestions from Dale Avenue 
teachers were very helpful as well as Infor- 
matlon gained from books by specialists 
In the field of learning disabi 1 itles, reading, 
math, perceptual motor activities, language 
and child development. 

The Klndergart^jn through Third Grade 
Performance Objectives were given to the first 
through third grad-i teachers to pilot In 
January 1972. At the suggestion of the prlrv 
cipal, Peter J* Wild, meetings were arranged 
with the teachers on a regular but voluntary 
basis. The Title III Project Director and 
Research Director met every other Monday with 
the first level teachers, every other Wednesday 
with the second and every other Thursday with 
the thirdi Since the first level teachers 
were working with children who had had P tie- 
Kindergarten and Kindergarten Performance 
Objectives, thev did not havQ to be sold cn 
the Idea. They were Impressed with the skills 
of the chtldron, their ability to work on their 
own, to listen carefully and to fol low direct tons. 
The second and th I rd level teacher$ , wht le 
for the mc»st part will Ing, at first had diffi- 
culty accepting the Idea that some of the 
children tn their classes would be on the 
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kindergarten level while othars might be on 
$ second or third level. The Idea of keeping 
children with thetr chronological peers and 
working on whatever level thay were at devel- 
opmentally, either Individually or tn sr^all 
groups rather than teaching the same thing to 
the entire class, was not an easy concept for 
the first to third level teachers to a:cept. 

In order to determine where each child 
was In each category » teachers were to test the 
children In the performance objectives* Whereas 
the pre^klndergarten and kindergarten teachers 
had each tested and taught the$e objectives 
tn whatever way they wished^ the first throuc^ 
thi rd level teachers decided that they wanted 
the tests to be standardized at least for each 
level. They divided the areas among therrse Ives • 
Mr. John TomsI> a third level teacher, made 
up the math test for all three levels and a 
member of the Title III staff made up the 
speaking test for all three levels. The first 
level teachers made their o^rn first level 
tests except for speaking and math» The second 
and third level teachers also mado tests for 
all areas but speaking and math. AH of the 
testing for the Encoding/Decoding section 
could be found In the Bank Street VDrkbooks, 

The results of the testing and the questions 
and remarks frcm the staff prompted the first 
revision of the First through Third Objectives 
In AprI 1 , 1972« In June of 1972 the teachers 
were given sheets to fill out Indicating thetr 
suggestions for changing the order of Items 
In the performance objectives, changing the 
wording or adding or deleting specific objectives* 
They also submitted a record on each child. 
The record Indicated the highest numbered 
performance objective Item achieved In each 
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category as veil as lesser numbered Items 
that were not learned, (A copy of this record 
will go along with each child tohts new teach- 
er so that the child will be helped to advance 
to the next objective he Is ready to master). 
The Information derived from this teacher feed- 
back will be used to once again revise the First 
through Third Level Performance Objectives* 
These revised objectives will be piloted In 
September of 1972 along with the Pre Kinder- 
garten - KIndergerten Objectives In the Dale 
Avenue School and all l^terson, New Jersey kin- 
dergartens , f I rst , second and th I rd grades* 

It Is hoped that ongoing training during 
the 1972-73 school year will help the Peterson 
teachers to successful ly Inplement the Per- 
formance Objective Curriculum. Since these 
schools may have different populations from 
Dale Avenue and because they do not have pre- 
kindergartens, It Is anticipated that changes 
In the program and revisions In various per- 
formance objectives or possibly whole areas 
may be necessary. At the orientation meetings 
held In ^Xjne of this year the teachers and 
administrators from all of the Peterson schools 
were Informed by menbers of the Title Ml staff 
that they we m all meitbers of a large Peterson 
research team. Their Input, reactions and 
suggestions will be received and Incorporated 
Into the Title III research findings. 

Results of Specialized Reading Program at 
Dale Avenue School 

The Reading Program that was reported In 
Research Bullet In, Volume 1 1 No. 1 ungraded 
reading for all first through third level dil I- 
dren, at Dale Avenue School. Regardless of chronp 
logical age, all children from first to third ■ 
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level were grouped horwgeneously In regard to 
reading ability for the first forty-five 
minutes of the school day every day of the 
school year. The first grade children were 
grouped according to results on Pre-KI ndergar- 
ten - Kindergarten Performance Objectives, 
The second and third level children were grouped 
acoording to teacher evaluation. Because several 
members of Title III staffs aides and special- 
ists as well as classroom teachers > worked with 
reading groups, It was possible to keep them 
fal rly small . 

A questionnaire was sent to all who were 
Involved In these reading groups from which 
the following Information was derived, 

Fortythree percent thought the Idea 
of the forty-five minute reading 
group was excellent* 

Fifty-three percent thought It was 
very good. 

Four percent thought It was good. 

No one rated It fair or poor. 

Fifty percent of those acting as 
reading teachers Indicated that aJ2 
the children In their group had 
progressed favorably, 

Forty-^stx percent Indicated that most 
of the children In their group had 
progressed favorably. 

No one Indicated that none of the 
children had progressed favorably. 
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One hundred percent Indicated that 
they would like to see the same 
format continued In l972-73» 

Thirty-two percent of those who 
taught reading suggested that a 
similar program for math be tried 
tn 1972-73* 

The results of the Stanford Reading Test 
have Indicated that the first level chlldnan 
at Dale Avenue i who have received Pre-klnder- 
garten - Kindergarten and First Level 
Performance Objectives, scored at the national 
norm In both reading and math. Significantly, 
these children progressed at their own rate 
not only In math and reading, but In the 
other skill areas and wl 1 1 continue from they 
left off when they enter the second UveK 
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